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随着新课程改革的持续深化及核心素养培育目标的提出，高中英语教学正处于从知识传授向素养与思维培养转型的关键阶段。然而，作为巩固知识与提升综合语言运用能力重要环节的复习课，目前仍受制于教学模式固化、学生思维参与度低及复习效率不高等现实困境，难以有效支撑学生高阶思维的发展与学科核心素养的达成。
本研究基于思维可视化理论，选取A校两个平行班的80名高一学生作为研究对象。运用可视化工具辅助教学，采用问卷调查法和测试法，围绕以下研究问题进行探究：  
[bookmark: _Toc32114]（1）思维可视化指导下的高中英语复习课效果如何？
（2）思维可视化指导下的英语复习课对学生有哪些帮助？
测试结果表明，与传统复习课相比，基于思维可视化的复习课效果更为明显，能够在一定程度上促进学生对所学内容的理解与应用。问卷调查结果则表明，基于思维可视化的复习课可以从多个层面帮助高中学生英语复习。
本研究带来的启示有: 复习教学不应局限于知识重复，而应借助可视化手段将抽象思维外化，破解传统复习中知识碎片化、学生思维参与度低的问题。其次,教学需从知识本位转向思维本位，引导学生主动建构知识网络。此外,未来教学应进一步优化可视化工具应用，促进学生语言能力与思维品质协同发展，落实学科核心素养培育目标。
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[bookmark: _Toc1596][bookmark: _Toc26337][bookmark: _Toc20309][bookmark: _Toc26061]Abstract全文每段首行缩进4-5个字符，全文保持一致
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With the ongoing deepening of the New Curriculum Reform and the proposal of the goal of cultivating core competencies, high school English teaching is undergoing a critical transition from knowledge transmission to the cultivation of core competency and thinking. Nevertheless, review classes, which serve as a crucial link for consolidating knowledge and enhancing comprehensive language proficiency, remain constrained by practical dilemmas such as rigid teaching models, low student engagement in thinking and inefficient review processes. Consequently, they struggle to effectively support the development of students’ higher-order thinking and the attainment of disciplinary core competencies. 
Based on the theory of thinking visualization, the research participants were 80 students selected from two parallel Grade 10 classes at School A. Using visualization tools to assist teaching, and adopting questionnaire surveys and tests to explore the following research questions:
(1) How effective are the senior high school English review lessons based on thinking visualization?
(2) What benefits can students gain from English review lessons based on thinking visualization?
The test results show that compared with the traditional review class, the review class based on thinking visualization is more effective, which can promote students ' understanding and application of what they have learned to a certain extent. The results of the questionnaire survey show that the review class based on thinking visualization can help senior high school students review English from multiple levels.
The implications of this study for teaching are as follows: First, review teaching should not be limited to knowledge repetition. Instead, it should externalize abstract thinking through visualization tools to address the problems of fragmented knowledge and low student thinking engagement in traditional review. Second, teaching should shift from knowledge-oriented to thinking-oriented, guiding students to actively construct knowledge networks. Additionally, future teaching should further optimize the application of visualization tools, so as to promote the coordinated development of students’ language ability and thinking quality.英文关键词用Times New Roman，小四号字体，加粗，与前段行距加宽6磅


Key Words: Thinking visualization; High school English; Review classes; Core competencies; Thinking quality[关键词用分号隔开，Times New Roman，小四;Key Words中字母K与W需要大写，其后每个关键词的第一个字母也需大写（人名等情况除外)]
英文摘要和关键词正文部分Times New Roman，小四号字体，1.5倍行距
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此页开始是论文主体，从正文页开始，需加页眉，封底不加页眉。

[bookmark: _Toc7740][bookmark: _Toc18755][bookmark: _Toc26378]Chapter One  Introduction
[bookmark: _Toc6320][bookmark: _Toc9466][bookmark: _Toc27050][bookmark: _Toc13255][bookmark: _Toc12619][bookmark: _Toc5872][bookmark: _Toc961][bookmark: _Toc5588][新一章标题前面空一行]
[论文中各章的标题可以根据具体情况适当变化命名的名称，并可以根据实际情况增加必要的章节。如果有附录需要添加，可以编写附录；大学期间如取得有研究成果，可以在致谢后单独列一章编写]  
[bookmark: _Hlk166519700][bookmark: _Hlk166519465][bookmark: OLE_LINK1][正文汉语部分：宋体，小四号字； 正文部分英文或数字字符：Times New Roman小四号字体，1.5倍行距]；每一段段首缩进：4个英文字母
This chapter mainly introduces the research background, research objectives, significance of this study, and the general framework of the thesis.[一级标题和二级标题之间要有简洁的过渡段]
1.1 [bookmark: _Toc469][bookmark: _Toc23160][bookmark: _Toc26818][bookmark: _Toc16768][bookmark: _Hlk166519768] Research Background （二级标题，Times New Roman, 四号，粗体，1.5倍行距，顶格）
Against the backdrop of deepening education reform, The English Curriculum Standards for General Senior High Schools (2017 Edition, 2025 Revision)[书名要斜体] explicitly prioritizes the development of thinking quality, with particular emphasis on cultivating logical, critical, and creative thinking. Similarly, The English Curriculum Standards for Compulsory Education (2022 Edition, 2025 Revision) aligns with this direction, reaffirming the importance of integrating language learning with cognitive development to support the long-term cultivation of students’ comprehensive competencies. 
[bookmark: _Toc8239][bookmark: _Toc26770][bookmark: _Toc20570][bookmark: _Toc28148]1.2 Research Purpose
[bookmark: _Toc14924][bookmark: _Toc9240][bookmark: _Toc19889][bookmark: _Toc24126]1.3 Research Significance (研究意义要从理论和实践两方面撰写）
1.3.1 Theoretical Significance（三级标题，Times New Roman, 小四号，粗体，1.5倍行距，顶格）
1.3.2 Practical Significance    
[bookmark: _Toc30419][bookmark: _Toc5096][bookmark: _Toc16403][bookmark: _Toc28913]1.4 Structure of the Thesis



[bookmark: _Toc22721][bookmark: _Toc9360][bookmark: _Toc8701]Chapter Two  Literature Review
This chapter first defines thinking visualization and related core concepts and then reviews the theoretical basis along with the current status of domestic and international research, establishing a theoretical starting point for the study.
[bookmark: _Toc27950][bookmark: _Toc17213][bookmark: _Toc19778][bookmark: _Toc27609]2.1 Definition of Thinking Visualization
      APA文内夹注的基本格式是（姓，年份），但分为间接引用、直接引用，转引和长引用四种常用情况，不同情况，要用不同的文内夹注格式，具体参考下面：
There is no unified definition of thinking visualization in the existing literature. Hyerle and  Alper (2014) （如果是两位作者，如果姓出现在正文中，用“and”连接两个姓，如果出现在括号中，用“&”，比如Mirroring has been found to be instrumental in the development of performative gender roles (Klinge & Rogers, 2026)]define it as a standardized visual language grounded in cognitive science.  Zhao et al. (2019) [只要作者超过2位，只需写第一作者姓加“et al.”，如Smith et al. (2010) 或 (Smith et al., 2010).]define it as a cognitive tool that represents abstract knowledge through graphics to promote deep learning and self-reflection. In the field of English language teaching, Yao (2021) [只有一个作者，作者姓和年代出现的方式有三种：可以是Falk(2013) claims that...；也可以是In a recent study of mental illness(Falk, 2013)...; 或者In 2013, Falk discussed mental illness as...]defined thinking visualization as a pedagogical strategy that transforms abstract knowledge, implicit cognitive processes and fragmented information into visual representations and structured diagrams.[这段中的引用都属于间接引用，经过自己阐释或者总结后的引用]
如果是直接引用（指原封不动，一字不差的引过来），要按照下面格式：
(1)According to Jones (2026), “Students often had difficulty using APA style, especially when it was their first time” (p. 199).
(2)Jones (2026) found “students often had difficulty using APA style” (p. 199); what implications do this have for teachers?
(3)She stated, “Students often had difficulty using APA style” (Jones, 2026, p. 199), but she did not offer an explanation as to why.
APA中的直接引用需标明作者的姓氏，写作年份以及所引用部分在原文章中的具体页码。原作者的姓氏既可以直接放在正文当中，也可以和年份页码一起放在括号里。
注：如果直接引用是两个人和多个人的作品，按照上面间接引用的方式处理，两个人也要加“and”或者“&”，多人要用“et al.”
Based on these perspectives and the specific needs of high school English review classes, this study defines thinking visualization as a teaching method in which teachers guide students to use structured graphic tools to clearly present implicit language knowledge, logical connections and learning strategies, and then systematically organize and continuously monitor them. Rather than simply drawing diagrams, thinking visualization in this study refers to using visual tools to actively guide students in sorting out and consolidating knowledge, ultimately improving the structure and effectiveness of English review lessons.
[bookmark: _Toc5978][bookmark: _Toc1161][bookmark: _Toc14106]2.2  Review of Domestic and International Research
[bookmark: _Toc19163][bookmark: _Toc31275][bookmark: _Toc22667]2.2.1 Previous Studies on Thinking Visualization and Education at Home （三级标题，Times New Roman, 小四号，粗体，1.5倍行距，顶格）
Current research efforts are predominantly concentrated in the field of English reading instruction. Thinking visualization tools have been widely used to improve students’ discourse awareness and higher-order thinking skills.[转引] Chen pointed out that the use of visualization tools in reading classrooms can effectively cultivate students’ critical thinking(as cited in Romano, 2025). (这是转引的例子，表示你是在Romano2025年的作品中读到了Chen的这句话，并没有直接看到Chen的作品）
[长引用]如果引用部分较长（超过40个单词），该部分则另起一行，左边齐头缩5格单独成段，且不再需要引号。
Jones’s (2026) study found the following:
Students often had difficulty using APA style, especially when it was their first time citing sources. This difficulty could be attributed to the fact that many students failed to purchase a style manual or to ask their teacher for help. (p. 199)
[bookmark: _Toc29359][bookmark: _Toc27895][bookmark: _Toc27440]2.2.2 Previous Studies on Thinking Visualization and Education Abroad
[bookmark: _Toc32393][bookmark: _Toc12135][bookmark: _Toc11879][bookmark: _Toc17510]2.2.3 Comments on Previous Studies
[bookmark: _Toc27124][bookmark: _Toc2846]2.3 Theoretical Foundation
[bookmark: _Toc30696][bookmark: _Toc13805][bookmark: _Toc29774]2.3.1 Cognitive Load Theory
[bookmark: _Toc9074][bookmark: _Toc2974][bookmark: _Toc4121]2.3.2 Dual-Coding Theory




[bookmark: _Toc3324][bookmark: _Toc30427][bookmark: _Toc26547][bookmark: _Toc11130]Chapter Three  Research Design 
This chapter will describe the research questions, research participants, research methods and research procedures in detail on the basis of the previous chapter.
[bookmark: _Toc16351][bookmark: _Toc14160][bookmark: _Toc3790][bookmark: _Toc11963]3.1  Research Questions
Current senior high school English review classes face several persistent challenges, including fragmented knowledge presentation, low student cognitive engagement, and rigid teaching models. Moreover, existing research on thinking visualization predominantly focuses on single lesson types, with insufficient systematic investigation into review classes and no generalizable teaching framework yet established. This study focused on the following two research questions:
(1) How effective are the senior high school English review lessons based on thinking visualization?
(2) What benefits can students gain from English review lessons based on thinking visualization?
[bookmark: _Toc28243][bookmark: _Toc22514][bookmark: _Toc27915][bookmark: _Toc4054]3.2  Research Participants
The research participants were 80 students selected from two parallel Grade 10 classes at School A. The 40 students in Class B formed the experimental group, whereas the 40 students in Class A made up the control group. These two classes were chosen for several practical considerations. Both classes are regular parallel classes within the school, exhibiting no significant differences in students baseline English proficiency, learning abilities, or gender distribution. Their academic performance follows a normal distribution, which authentically reflects the typical teaching context of ordinary senior high schools and ensures the sample is representative.
Throughout the research period, two classes were taught by the same English teacher. The review progress, instructional duration, and teaching materials for vocabulary, grammar, and discourse modules were kept strictly consistent. Students in the experimental group were taught through the thinking visualization approach, while those in the control group followed the conventional review method. This design minimizes the interference of external instructional variables, thereby ensuring the stability of the research process and the reliability of the collected data.
[bookmark: _Toc29523][bookmark: _Toc26995][bookmark: _Toc9940][bookmark: _Toc15462]3.3  Research Methods
To systematically evaluate the practical effectiveness of the thinking visualization model, this research used a mixed-methods approach including quasi-experimental research method, questionnaires, and tests. By collecting data from multiple perspectives and conducting in-depth analysis, the study aims to clearly examine the practical effectiveness of the thinking visualization model in senior high school English review classes. The entire process adhered to scientific and rigorous research principles.
[bookmark: _Toc27267](1) Quasi-Experimental Research Method
This method serves as the core approach for investigating causal relationships and evaluating the effects of the teaching intervention. By establishing an experimental group and a control group, the study compared the differences in students’ academic performance and learning engagement before and after the intervention. This comparative design provides objective data to quantify the impact of the thinking visualization model in high school English review classes.
[bookmark: _Toc15818](2) Questionnaire Method
This research employed the original questionnaire developed by Jiang (2023). A questionnaire consisting of 14 survey items measured on a five-point Likert scale. To improve the reliability and validity of the questionnaire, the researcher consulted experienced teachers and drew on the dimensions used in previous studies when designing the items. On this basis, 14 items were developed in line with the research questions. In addition, the questionnaire is designed entirely in Chinese to ensure that the students in the experimental group could fully and accurately comprehend each statement. 
As shown in Table 3-1, the questionnaire items were separated into four dimensions. Students’ responses to the items in each dimension, ranging from “inconsistent” to “strongly consistent”, served as the basis for answering question two.

Table 3-1 Dimensions of the Questionnaire （表格需用标准的三线表，内容居中，表格第一行表头全部加粗，实词要大写）
	Dimensions
	
	Items

	Previous Experience with Thinking Visualization Tools
	
	1

	Attitudes to the new review class mode
	
	2-3

	Changes and acquirements after the new review class
	
	4-11

	Expectations for future learning
	
	12-14



The quality of a questionnaire is decisive for the authenticity and applicability of the survey results. Therefore, a reliability analysis and a validity analysis were carried out before the questionnaire was distributed.. 

Table 3-2 Reliability Test of the Questionnaire
	Number of items
	Samples
	Cronbach α

	14
	40
	0.947



As shown in Table 3-2, the reliability coefficient of the questionnaire is 0.947(>0.8), suggesting that the questionnaire showed high internal consistency and good reliability. In other words, the students’ responses to the questionnaire are relatively stable and reliable, and the questionnaire can be used as a basis for the following data analysis and the research findings.
Table 3-3 Validity Test of the Questionnaire
		KMO value
	0.857

	Bartlett spherical degree test
	Approximately chi-squared
	522.948

	
	df
	78

	
	P
	0.000



KMO and Bartlett-test were used to test the validity. From the above table, the KMO value is 0.857(>0.7), and the p-value is 0.000(<0.05). The data suggests that the questionnaire has good validity, indicating that the collected data are suitable for further statistical analysis. 
[bookmark: _Toc21669](3)Testing Method
This method is used to evaluate whether senior high school English review lessons based on thinking visualization are more effective than traditional ones. Through a pre-test and a post-test, students’ performance changes before and after the instruction will be analyzed. The comparison of the results will directly answer the research questions.
The pre-test will be held in the second week of the experiment. The mean and standard deviation of the scores will be calculated for later comparison. To reduce the effect of short-term memory, the post-test will be held in the fifth week.
To guarantee the reliability and validity of the tests, the questions are adapted from recent unified examinations and conform to The English Curriculum Standards for General Senior High Schools (2017 Edition, 2020 Revision), which ensures that both tests are equally difficult. For subjective items, such as essay writing, two teachers will first study the scoring criteria and then score the same essay independently. If the deviation between them is less than 3 points, the final score will be their average. If the deviation is 3 points or more, two additional teachers will score the composition. The final score will then be determined by removing the highest and lowest scores from the four teachers. 
[bookmark: _Toc17326][bookmark: _Toc20642][bookmark: _Toc27762][bookmark: _Toc13885]3.4  Research Procedures
[bookmark: _Toc9378][bookmark: _Toc21877][bookmark: _Toc28419][bookmark: _Toc8158]3.4.1 Design and Implementation
[bookmark: _Toc17770][bookmark: _Toc32570][bookmark: _Toc3000][bookmark: _Toc5823]3.4.2 Data Collection and Analysis

[bookmark: _Toc27602][bookmark: _Toc13790][bookmark: _Toc30827][bookmark: _Toc8231]Chapter Four   Results and Discussion
This chapter reports the results of the tests and the questionnaire and then discusses the findings about the two research questions. On this basis, it further compares the present findings with previous studies and summarizes the significance and contributions of the study.
[bookmark: _Toc15535][bookmark: _Toc117][bookmark: _Toc15240][bookmark: _Toc30063]4.1 Results of the Results of the Effectiveness of Senior High School English Review Lessons Based on Thinking Visualization
[bookmark: _Toc29916](1) Pre-test
The pre-test aims to show that the two classes are at the same academic level and can be selected as research participants. The data and results are as following.
Table 4-1 Scores Analysis of the Pre-test
[每个表都要有名字，都要编号，编号按照章节+序号，Table4-1就表示第四章第一个表，表名在表的上面（但如果是图，图名要在图的下面），表名实词首字母大写]
	Groups
	Samples
	Mean
	Std. Deviation
	Std. Error Mean

	EG
	40
	78.225
	4.666
	0.738

	CG
	40
	78.075
	3.846
	0.608



As shown in Table 4-1, the mean score of EG in the pre-test is 78.225, and the mean score of CG is 78.075. The gap between the two groups is only 0.150. The standard deviation of EG is 4.666, and the standard deviation of CG is 3.846. Although the distribution range of EG scores is slightly scattered, the two values remain similar, indicating that the score distribution of the two groups is generally similar. The above data suggest that the students in the two groups are at the same academic level and can be selected as research participants.
[bookmark: _Toc23783][bookmark: _Toc16426][bookmark: _Toc20135][bookmark: _Toc24989]4.2 Results of the Results of the Influence of English Review Lessons Based on Thinking Visualization on Students
[bookmark: _Toc14002][bookmark: _Toc12782][bookmark: _Toc15434][bookmark: _Toc12346]4.3 Discussion 
[bookmark: _Toc24923][bookmark: _Toc4608][bookmark: _Toc28088][bookmark: _Toc22892]4.3.1 Discussion on the Results of the Effectiveness of Senior High School English Review Lessons  Based on Thinking Visualization 
The results supported earlier studies showing that thinking visualization can improve the effectiveness of English review and help students build clearer knowledge structures. Qin (2021) pointed out that the proper use of mind maps could improve the efficiency of senior high school English review classes. Jiang (2023) also found that thinking visualization had positive value in English review teaching. In the present study, the experimental group made significant progress after the teaching intervention, while the control group showed only very limited improvement, which further supported the view that thinking visualization can improve the quality and efficiency of review lessons.[讨论部分要把自己的研究结果和前人的相关研究对比，结果如何验证、深化了前人的研究，和前人的研究结果有何不一致，为什么等]
[bookmark: _Toc32619][bookmark: _Toc6672][bookmark: _Toc26870][bookmark: _Toc29866]4.3.2 Discussion on the Results of the Influence of English Review Lessons Based on Thinking Visualization on Students
[bookmark: _Toc17150]The finding of question two was also in line with earlier studies. Yao (2021) found that visualization tools could make implicit knowledge more visible and help students organize grammar and language rules more clearly. Nie (2023) emphasized that appropriate visualization tools could guide students from superficial information acquisition to deeper learning. Zhao et al. (2019) also pointed out that thinking visualization tools are important in knowledge representation and teaching application. In the present study, students reported gains in learning interest, knowledge organization, knowledge use, and self-review confidence, further supporting the positive role of thinking visualization in English teaching and review.



[bookmark: _Toc23618][bookmark: _Toc22270][bookmark: _Toc27728][bookmark: _Toc19248]Chapter Five  Conclusion 
  This chapter wraps up the study by presenting its major findings. It also presents the construction and implementation of the high school English review teaching model based on thinking visualization, discusses the pedagogical implications, and points out the limitations of the study as well as suggestions for future research.
[bookmark: _Toc23499][bookmark: _Toc16629][bookmark: _Toc30768][bookmark: _Toc20967]5.1 Major Findings （此部分需要对应研究问题，分条重点撰写）
This study focuses on two core questions: the effectiveness of senior high school English review lessons based on thinking visualization and the benefits students can gain from this review mode. Through empirical exploration in authentic teaching contexts, the application value and practical effectiveness of thinking visualization were systematically examined. The major findings are as follows:
[bookmark: _Toc24411][bookmark: _Toc30357][bookmark: _Toc14052][bookmark: _Toc14626]5.2 Pedagogical Implications
Based on the findings above, this study constructs a teaching model for senior high school English review classes based on thinking visualization. This model is designed to deal with the main problems of traditional review classes, such as fragmented knowledge, low student participation, and excessive dependence on teachers.
[bookmark: _Toc17880][bookmark: _Toc15558][bookmark: _Toc10135]5.3 Limitations and Suggestions for Future Research
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[bookmark: _Toc19133]Appendix II：Teaching Design for the Experimental Group 

	Teaching Content: Unit 1 Teenage Life
Lesson Type: Review Lesson
Teaching Objectives:
By the end of the lesson, students will be able to
(1) Review the key content of Unit 1 under the topic Teenage Life..
(2) Sort out important vocabulary, useful expressions, and sentence patterns in this unit..
(3) organize and connect related knowledge with the help of thinking visualization tools.
(4) Apply the reviewed content in speaking and writing tasks.

	Key points:
1.Review the main content of the unit in a systematic way
2.Help students connect topic words, text information, and writing ideas through visual charts..

	Difficult points:
1.Guide students to organize knowledge with the help of thinking visualization tools。 
2.Help students use reviewed content in real tasks。

	Teaching Procedures:
Step 1 Lead-in (5 minutes) 
The teacher asks students to recall the topic Teenage Life and invites them to think about what they have learned in Unit 1. Instead of reviewing one language point at a time, the teacher guides students to look back on the whole unit from the topic, the reading text, the language points, and the writing task. Several simple questions are raised, such as:
(1) What challenges may students face in senior high school?
(2) What useful expressions they still remember?
(3) What advice can be given about teenage life?
Teacher’s activities: Ask questions and guide students to recall the unit as a whole.
Students’ activities: Answer the questions and share what they remember from the unit.
Purpose: Help students return to the unit topic and prepare for the review. 
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[bookmark: _Toc14234][bookmark: _Toc19475][bookmark: _Toc28493]Appendix IV:  Questionnaire 
亲爱的同学：
你好！本问卷旨在了解基于思维可视化的高中英语复习课对学生学习的影响。问卷采用匿名形式，所有数据仅用于学术研究，不涉及个人隐私。问卷答案无对错之分，请您根据自己的真实学习体验和实际情况进行填写。你的回答将为本研究提供重要参考。感谢你的支持与配合！
	序序号
	问题（在您阅读题目后，在随后的五个选项一栏打√即可）
	
不符合	
	比较
不符合
	一般
	比较
符合
	非常
符合

	1
	我以往会使用思维可视化工具辅助英语复习。
	
	
	
	
	

	2
	我认为思维可视化复习课更有趣。
	
	
	
	
	

	3
	相较于聚焦语法知识点的复习方式，我更倾向于围绕一个主题用图表构建结构化知识。
	
	
	
	
	

	4
	思维可视化复习课后，我的英语测试成绩较之前有显著提升。
	
	
	
	
	

	5
	思维可视化工具的应用有效提高了我的复习效率，让我对所学知识记得更牢。
	
	
	
	
	

	6
	思维可视化复习课后，我对各时态的理解更为深入，且能在具体语境中运用。
	
	
	
	
	

	7
	思维可视化复习课后，我对围绕某一话题的的知识形成了更系统、全面的认知。
	
	
	
	
	

	8
	思维可视化复习课后，我在解题时能够快速提取并灵活运用所学英语知识。
	
	
	
	
	

	9
	思维可视化复习课后，我能在写作中很快围绕相关话题展开构思。
	
	
	
	
	

	10
	思维可视化复习课后，我能区分出各时态在用法上的细节差异。
	
	
	
	
	

	11
	使用思维可视化工具帮助复习比较费时，增加了我的学习负担。
	
	
	
	
	

	12
	学会使用思维可视化工具后，我对自主复习更有信心。
	
	
	
	
	

	13
	在今后的英语学习与复习中我会继续运用思维可视化工具。
	
	
	
	
	

	14
	我希望老师在今后的复习课中能继续使用思维可视化工具呈现知识。
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Welcome to Harbin, one of the most magical and beautiful winter
wonderland! Your three-day trip will highlight the following destinations:

Harbin Ice and Snow World

It is one of the most important parts of the Harbin International Ice Camp;
Snow Sculpture Festival. Here, not only can you see the colorful ice and snow
sculptures but also enjoy various cultural activities and winter sports.

Siberian Tiger Park

Located on the north bank of Songhua River, Siberian Tiger Park is by far
the largest natural park for wild Siberian tigers in the world. There, you’ll find
over 1,300 purebred Siberian tigers along with white tigers, lions, leopards,
and even Bengali tigers.

Snow Sculpture at Sun Island

Every year, the Harbin International Snow Sculpture Art Expo is held in
Sun Island Scenic Area. During the Expo, visitors will have the chance to
admire fascinating ice camp; snow sculptures and spectacular (%t /)
architectures!

Volga Manor Park

Volga Manor is a 0.6 million m? Russian-style forest garden. The scenery
here is simply beautiful with small winding Ashihe river flowing smoothly
through woody garden park and a wooden bridge across it.

Zhongyang Pedestrian Street

Built in 1898, it is the most prosperous (% 7% ff]) commercial center in
Harbin. Since it is featured with a large number of western architectures,
including Russian, Renaissance-style buildings. Shopping, enjoying an
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Four World-famous Art Museums
Museum of Modern Art
New York, United States of America(USA)

Since its founding in 1929, the museum has devoted itself to collecting contemporary art,
namely late 19th- and 20th-century art. Its collection takes you on an artistic journey through
Post-Impressionism, Cubism, Surrealism, Abstract Impressionism, and Pop Art, with more
than a few masterpieces along the way. It's great for families, with special kid-friendly guides
on the website to the masterpieces and highlights.




